
The Sudbury Model of Education

The Hudson Valley Sudbury School in Woodstock, NY is a radically different form of educa-
tion based on self-initiated learning, democratic governance and individual responsibility.
Our inspiration comes from the highly successful Sudbury Valley School in Framingham,
MA, which was started in 1968 on the principle that people learn best when they are self-
motivated.

The Responsibility Spectrum
The fundamental difference between a Sudbury school and any other type of school is the student’s level of
responsibility.  In a Sudbury school the students are solely responsible for their education, their learning
methods, their evaluation and their environment.

In a public school, the state takes responsibility for most aspects of a student’s education including curricu-
lum and evaluation.  The student is left with little responsibility except to learn what is taught, how it is
taught, in the environment in which it is taught and then to reiterate it back at evaluation time.

In a non-Sudbury private school, the school administrators take a larger role in determining a student’s
curriculum than in a public school.  In some private schools, the school takes responsibility for evaluation,
while in others the school administers the state tests.  In most private schools, as with public schools, a
student has personal responsibility only for learning what someone else determines is important to learn, at
a time they think it is important to learn it, in a way someone else has determined it should be taught, in an
environment designed by someone else, and they must do this well enough to pass the evaluations written
and graded by someone else.

In a home schooling environment, parents take most of the responsibility for the student’s education.  In
New York and many other states, however, the state still takes some responsibility for determining the
home scholar’s curriculum and for evaluating the home scholar.  Home scholar’s are required to take the
state mandated tests, and home schooling parents are required to fill out and submit progress reports to the
local school district four times a year.  Like public schools and most private schools, the responsibility is
not with the student.

These educational options describe a range of responsibility.  This range of responsibility starts with the
student and extends to the parents, the school, the community, the state government and the federal
government.  We refer to this as the Responsibility Spectrum.  Educational options with a compulsory
curriculum (e.g. most public schools) tend to be on one end of the spectrum.  Private schools span a large
portion of the spectrum, with the school’s specific educational philosophy determining exactly where it
falls on the spectrum.  Home schooling also spans a large portion of the spectrum, with the parent’s specific
educational philosophy determining the student’s level of responsibility.  A Sudbury school is the only
educational option where all of the responsibility is with the student.

The Sudbury Philosophy
Sudbury school students have total control over what they learn, how they learn, their educational environment
and how they are evaluated.  They choose their curriculum.  They choose their method of instruction.  They
choose, through a democratic process, how their environment operates.  They choose with whom to interact.
They choose if, how and when to be evaluated – often they choose to evaluate themselves.  This is radically
different from any other form of education and this is what differentiates a Sudbury school.
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Why does a Sudbury school give this level of responsibility to the student?  It is because Sudbury educators
believe that children are capable of assuming this level of responsibility.  It is not a type of pedagogical tool
used to motivate the students.  The responsibility is real; the students absolutely have the ultimate say in
their education.  Giving real responsibility to the students allows them to gain experience making decisions
and handling the consequences of their choices. In this way, the students gain experience and maturity.

Much of the current effort in education is spent attempting to motivate students to learn.  A Sudbury school
doesn’t spend any time attempting to motivate students; we believe that they are inherently motivated.  We
believe this because all the evidence of childhood development supports it.  Anyone who has observed a
baby attempting to take his or her first steps or learn to talk can clearly see this.  They struggle and fail and
continue to struggle and fail until they finally – on their own – get it right and start walking and talking.  If
not suppressed, this inherent motivation to grow and develop does not die when the child reaches school
age.

External motivation is only necessary when someone else determines what the student should learn.  When
the students determine their own curriculum, external motivation is not necessary.  Studies have shown that
when people determine for themselves what to learn, they retain the subject significantly better than if
someone else determines what they should learn.1

The general consensus in our society seems to be that if left to their own devices children would never learn
anything.  They must be told what is important to learn and when to learn it.  At a Sudbury school, the staff
and parents believe that the students are the ones to decide what is important for themselves to learn.  They
are the ones responsible for choosing their interests and, eventually, their life goals.  There are a number of
examples of this in a Sudbury school.  One of the clearest examples is the case of a young girl who, in the
judgment of the Sudbury school staff, had a tremendous writing talent.  For years after the girl started at the
Sudbury school, the staff thought that they should encourage the girl to focus on her writing skills.  Instead
the girl spent the time socializing with her peers.  After a few years of writing little or nothing, the girl
returned to writing and her writing ability had taken a significant leap forward in depth and the understanding
of human emotions.  It became clear to the staff that her years socializing were not “wasted”.  They had
been spent, consciously or unconsciously, learning about people.  When the staff reflected on this, they
realized that the girl had spent her time exactly the way she needed to spend it.  If they had forced, or even
subtly encouraged, her to spend her time writing, she would have probably improved the mechanics of her
writing skill, but would have lost the depth and the feeling that her writing developed by being able to
socialize with and understand other people.

No one at a Sudbury school will tell the students what they have to learn.  No one will exert any pressure on
a student to learn a subject.  No one will even suggest that it would be a good idea that students learn a
subject.  The entire responsibility is left to the students; we refer to this as Student Initiated Learning.  When
students are left to decide for themselves what to do and what to learn, they spend much of their time
socializing.  Unlike compulsory curriculum schools, a Sudbury school believes the time spent socializing is
invaluable to a student’s education and growth.

One of the common questions asked of Sudbury educators is, “what happens if a child doesn’t want to learn
to read?”  Our answer is that this just doesn’t happen.  It is akin to asking, “what happens if a child doesn’t
want to learn to talk?”  In our society reading is an important communication tool.  People are inherently
motivated to expand their ability to communicate, and this inherent motivation will result in children learning
to read.  However, in a Sudbury school, reading is seldom “taught” in the way we think of reading being
taught.  No teacher stands in front of 5 and 6 year olds and breaks words into their phonetic elements.
Instead, reading is part of the culture – just as talking is part of the culture.  Students learn to read, and
largely teach themselves to read, because they want to be able to more fully participate in the world.  The
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original Sudbury school, the Sudbury Valley School, has been in existence for 36 years.  During this time,
they have had thousands of students.  No child has failed to learn to read in the school’s entire history, and
yet they have never had a formal reading class.  This same experience is seen in learning other “basics”,
such as writing and math.  The students learn them because they recognize that they need to learn them in
order to survive and prosper in the culture.

Sudbury schools do not have formal evaluations of their students.  There are no grades and there are no
tests.  We believe that the best person to evaluate a student’s progress is the student.  Students know when
they understand a subject or a skill and when they do not.  Experience has shown that when a student self-
evaluates, they have a much higher standard than when someone is evaluating them.  They tend to measure
themselves against perfection - not against “good enough”.  Occasionally a student will ask for outside
evaluation from either a staff member or another student.  When they do this, they demand an honest
critique.  They are not interested in being lied to.  They are striving for perfection and want to know if they
have reached it.

In a Sudbury school, there is no separation by age.  All of the students are free to mix with other students of
any age.   In a school with a compulsory curriculum it is necessary to separate students by ability so that
they can all be instructed at the same time – the easiest way to do this is to assume that children of the same
age have the same abilities and interests.  This can lead to some students becoming bored if the pace of
instruction is too slow, and some students becoming stressed and eventually disenfranchised if the pace of
instruction is too fast.  In a Sudbury school, the students can pursue their education at their own pace so
there is no reason to separate students by age.

Sudbury schools believe that there is a great advantage gained by being able to allow students of different
ages to freely mix.  In fact, age mixing has been called a Sudbury school’s “secret weapon”.  There are
emotional, social and educational advantages to allowing different ages to mix.  Emotionally, older students
can play the role of big brother or sister to the younger students.  Younger students gain security and
comfort in this relationship.  Age mixing provides a safe environment for students to work on their social
skills.  Students that are not confident of their social skills can practice them and work to improve them by
interacting with other students; whether older, younger or the same age.  Students of all ages can look to
more mature students or the staff as role models.

In Sudbury Schools, it is very common for students to learn from other students.  Sometimes the teaching
student is older than the learning student, sometimes the teacher is younger than the learner, and sometimes
they are the same age.  The only constant is that both the teacher and the learner improve their knowledge
of the subject.  One of the best ways to improve knowledge of a subject is to teach it to someone else.

In order for the students to be able to be totally responsible for their education, they must have – or at least
share – the responsibility for creating their learning environment.  This means that Sudbury schools are run
as a participatory democracy.  All of the students and staff (together known as the School Meeting) are part
of the democracy and all of the students have an equal voice in discussions and an equal vote in decisions.
In other words, a 5 year old student has the same voice and power in the school as a staff member.  The staff
have no veto power of decisions made by the School Meeting.  The only limit placed on the School Meeting
is that they cannot make a law that would violate local or state laws and they cannot make a rule that would
put the school community at risk.

Through participation in the school’s democratic process, the students gain experience working with others
to make decisions.  They gain experience advocating their positions on important issues that effect their
day-to-day life.  They come to understand that their opinions matter and that they can have an effect on the
larger community.
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Day-to-Day Operation of a Sudbury School
Sudbury schools operate very differently than any other type of school.  In order to create an environment
where the students are responsible for their education, the structure of the school had to change.  The most
striking difference is that there are no “classrooms” and there are no “teachers” – at least not in the traditional
sense of the words.  Students are free to determine how the spend their time each day, they are not limited
to a classroom where an adult tells them what they have to learn.  They might work on an art project, play
sports, cook, dance, read, talk to other students or staff, build a fort, watch birds, do a science experiment,
climb a tree, write a story, play a computer game, or work with an off-campus mentor.  When students
decide they want to learn something new, whether it is an academic subject or not, they either ask a staff
member for help, ask another student, or simply learn it on their own.

Each week there is a meeting, the School Meeting, where most of the day-to-day issues of operating the
school are discussed and voted on.  The School Meeting is run like a New England Town Hall Meeting.
The School Meeting is run by the School Meeting Chair and the minutes are taken by the School Meeting
Secretary.  In most cases, the School Meeting Chair and Secretary are students who have been elected by the
other students and staff.  An agenda is published prior to the meeting and all students and staff members are
welcome to attend the School Meeting.  All students and staff have an equal voice in the discussions and an
equal vote on the decisions.

The School Meeting has the final authority over all matters of a Sudbury school’s operation with the only
exceptions being the yearly budget, the staff pay scale, graduation requirements and the Open Campus
policy.  These issues are the responsibility of the Assembly.  The Assembly is composed of the students,
their parents or guardians and the staff and is also operated as a participatory democracy.  The Assembly
typically meets once a year to approve the following year’s budget.  The Assembly gives parents an important
voice in vital issues pertaining to the school.

One of the most important aspects of running any institution is enforcement of the institution’s rules.  In a
Sudbury school, the School Meeting is responsible for making and enforcing these rules.  This responsibility
is often delegated to a smaller group of students and staff known as the Judicial Committee or JC.  In most
Sudbury schools, the Judicial Committee is composed of two JC Clerks, 3-5 students from different age
groups and one staff member.  The JC Clerks are typically students and are elected by the School Meeting
and usually serve for two months.  It is their job to ensure that the JC runs smoothly.  The students from the
different age groups serve on a rotating basis – similar to jury duty.  The staff member is typically rotated on
a daily basis.

When a student or staff member believes that a school rule has been violated, he or she fills out a JC
complaint form.  The complaint describes what happened, where and when it happened and any witnesses.
The JC meets on a daily basis and reviews all of the current JC complaints.  For each complaint, the JC
investigates the incident, writes a report of their investigation and determines if any school rules have been
violated.  If they determine that a rule has been violated, they press charges against the person (student or
staff member) who they believe violated the rule.  The person can then plead guilty or innocent.  If a guilty
plea is entered, the JC determines the appropriate sentence for the violation.  If an innocent plea is entered,
a trial takes place.  Just as in the School Meeting, each member of the JC has an equal voice and vote.

One of the most important responsibilities of the School Meeting is to determine the staff.  This is done
each year by voting on whether current staff members should be re-hired for the next year.  It is a very
radical idea that students are allowed to help determine the staff of a school, but it is a necessity if they are
to be given true responsibility for their education.  There is no such thing a partial responsibility.  The
students are either responsible or they are not.  They are either trusted or they are not.  If the students were
not allowed to participate in the selection of the staff members, one of the most important aspects of the



5

Hudson Valley Sudbury School

The Sudbury Model of Education

school’s environment and operation would be taken from them.  The message would be that they are not
trusted with the responsibility of making really important decisions.

If the staff members are not responsible for directing a student’s education what are they responsible for?
What is the role of staff?  At a Sudbury school, the staff members are responsible for the continuing operation
of the school.  The staff members are expected to be role models of responsible adult behavior.  They are
expected to offer their insights and experience to School Meeting discussions.  They are expected to be
available to the students when they ask for assistance and guidance.  Most of all they are expected to help
ensure the continued operation and success of the school by providing continuity in the school community
and culture.

One of the most striking aspects of a Sudbury school is the relationship between the staff and the students.
Sudbury school staff members have high expectations of the students.  They expect them to be able to take
responsibility.  They interact with the students as if they were adults – perhaps young and inexperienced
adults, but adults none-the-less.  They listen to the students.

At times, students in a Sudbury school will decide that they want to learn a subject or they will decide that
they want to pursue an educational or career path.  When they decide this, the staff is there to support their
choice and to help them achieve their goals.  This can be done by actively teaching a subject, recommending
a book or other reference material, identifying an outside resource or setting up an internship.  An example
from our school is a student who is very clear that she wants to become a veterinarian.  She approached the
staff and asked what she would need to do in order to get into a good college as a pre-veterinarian major.
The staff helped identify the subjects she would have to know.  The staff also helped her set up a short
program with a local veterinarian.  During this program the student visited the veterinarian’s office during
school hours. When the program was finished, the veterinarian was very positive about the experience and
indicated that the student would be welcome to come back for an internship once she reached the legal age
of employment.  The key to all of this is that the student knows what she wants.  The staff is there to support
and to encourage her along her path, but not to determine her path.

Results of a Sudbury Education
Because the Sudbury Model of Education is so different from any other form of education, many people
wonder about the results of a Sudbury education.  Specifically, they wonder if Sudbury graduates will be
able to get into college or if they will be able to handle the “real” world.  In short, Sudbury graduates have
historically done very well when applying for college.  The Sudbury Valley School has done an extensive
study of their former students2.  The results of their study show that a large majority (87%) of the graduates
continue on to some form of further education; 4-year college, community college, performing arts school,
culinary institute, etc.

Unlike Compulsory Education schools, graduates of a Sudbury school do not get into a college based on
their transcript and their extracurricular activities.  Sudbury school graduates get into colleges because they
tend to be very focused on their career choice.  This results in college applications that stand out from the
crowd.  Sudbury student’s have had the time during their high school years to investigate different options
and to discover what they are passionate about.

One of the most striking facts discovered in Sudbury Valley School’s study of their former students is that
42% of the students who responded to the survey are either self employed or involved in entrepreneurial
situations.2  This is understandable given the educational philosophy of a Sudbury school.  The students
have been able to develop their interests and to develop their ability to take responsibility.  Once accustomed
to having responsibility, it is difficult to abdicate responsibility to someone else.
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Conclusion
One of the common misconceptions about a Sudbury school is that it must be easy – after all, the students
are free to do what they want to do without a teacher telling them what to do. This could not be further from
the truth.  A Sudbury school is hard for exactly the same reason people think it is easy.  With no one telling
the students what to do, the students are left with no choice but to decide what to do on their own.  This is
much more difficult than simply following instructions.

Once people understand the Sudbury philosophy, they often ask “why doesn’t everyone send their children
to a Sudbury school?”  My answer is simply that many parents do not believe or trust that their children are
motivated to learn.  I cannot count the number of times that a parent has told me, “it sounds great, but my
child would just play all day and never learn anything – she needs to be pushed”.  Out of politeness, I do not
question this belief.  In my mind however, my response is, “if your child is not motivated, she would still be
lying in her crib, crying for food when she was hungry”.  The child was motivated enough to learn how to
walk, how to eat solid food, how to talk and many, many other skills.  It would truly be easier for children
to just lie in the crib and cry for food, but they choose to take the harder path of learning to move from
babyhood to childhood.  Likewise, children will choose to take the difficult and empowering path of moving
from childhood to adulthood.
(Footnotes)
1 Deci, E.L., & Ryan, R. M. (2002). The paradox of achievement: The harder you push, the worse it gets. In J. Aronson (Ed.)
2 Greenberg, D., & and Sadofsky, M. Legacy of Trust: Life After the Sudbury Valley School Experience (1992) (Sudbury
Valley School Press; Framingham, MA) pp. 249.
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Further Reading

The following books are available from Sudbury Valley School
Press
For information on prices and ordering, write Sudbury Valley School Press, 2 Winch Street, Framingham,
MA 01701, call (508) 877-3030 or check their website: www.sudval.org.

The Sudbury Valley School Experience, 2nd ed.
A collection of essays, articles and vignettes describing the philosophy of Sudbury Valley School, it

organization, and its atmosphere.  An excellent introduction to the life and style of the school.

Reflections on the Sudbury School Concept
Edited by Mimsy Sadofsky and Daniel Greenberg

Articles written by current and former Sudbury Valley School students and staff giving a deeper look
into the Sudbury school model.

Free at Last: The Sudbury Valley School, 2nd ed.
by Daniel Greenberg

The spirit and flavor of daily life at Sudbury Valley School come alive in this book, written in a light
anecdotal style.  Illustrated with photographs by Michael Greenberg, Carol Palmer and Andy Brilliant.

Kingdom of Childhood
Edited by Mimsy Sadofsky and Daniel Greenberg

A remarkable series of vivid personal recollections of school as told by former students.  Drawn from
reflective interviews, each account presents a picture of school days from the unique perspective of a
student, telling what they did, and how they felt about the Sudbury Valley School experience.

A Clearer View: New Insights into the Sudbury School Model
By Daniel Greenberg

A series of six talks was presented showing how the people who struggled to implement this new
educational model deepened their understanding of topics such as play, conversation, and democracy.  Par-
ticularly valuable for parents considering Sudbury education for their children.

The Crisis in American Education: An Analysis and a Proposal
An educational classic written in 1970, this book discusses several central features of Sudbury Valley

School’s philosophy, set against the background of American social and political traditions and the current
educational scene.

Legacy of Trust: Life After the Sudbury Valley School Experience
by Daniel Greenberg and Mimsy Sadofsky

A comprehrensive study of the personal and professional histories of 188 former students, along with
extensive comments on how they feel the school influenced their lives.

Outline of a New Philosophy, 2nd ed.
By Daniel Greenberg

A presentation of the author’s general philosophy, including an exposition on the philosophy of educa-
tion.
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A New Look at Schools
By Daniel Greenberg

The continuing difficulties that schools are having in fulfilling their mission is analyzed against a broad
background of cultural and socio-economic theory.  An analysis is presented of the type of schooling appro-
priate to the future of the United States.  Illustrated by Nancy Hann.

“Announcing a New School. . .”: A Personal Account of the Beginnings of the
Sudbury Valley School
By Daniel Greenberg

A history of the early planning for the school, and of the first year of the school’s operation (1968-69)
written by a member of the founding group.

There is also a wealth of information on different Sudbury School’s Web Sites.
Including:

Sudbury Valley School:
www.sudval.org

Hudson Valley Sudbury School:
www.hudsonvalleyschool.org
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Sudbury Schools
Alpine Valley School
4501 Parfet Street
Wheat Ridge, CO 80033
Phone: 303-271-0525
E-Mail: info@alpinevalleyschool.org
Web Site: AlpineValleySchool.com

The Beach School
Toronto, Ontario
Canada
Phone: 416-693-3014
E-Mail: info@thebeachschool.org
Web Site: www.thebeachschool.org

Big Rock Sudbury School
1055 Las Overjas Avenue #14
San Rafael, California 94903
Phone: 415-472-3009
E-Mail: info@bigrock.org
Web Site: www.bigrock.org

The Blue Mountain School
76132 Blue Mountain School Road
Cottage Grove, OR 97424
Phone: 541-942-7764
E-Mail: admissions@bluemountain-school.org
Web Site: www.bluemountain-school.org

Blue Ridge Discovery School
3524 Campbell Ave.
Lynchburg, VA 24501
Phone: 434-846-3140
E-Mail: info@blueridgediscoveryschool.org
Web Site: www.blueridgediscoveryschool.org

The Booroobin Sudbury
Democratic Centre of Learning
29 – 45 Skerman Lane
Booroobin, Queensland 4552
Australia
Phone: 011-61-07-5499-9944
E-Mail: mail@booroobin.com
Web Site: www.boorobin.com

Brazos Valley Sudbury School
38110 Donigan Road
Brookshire, TX 77423
Phone: 281-375-7900
E-Mail: info@houstonsudbury.org
Web Site: www.houstonsudbury.org

Cedarwood Sudbury School
2545 Warburton Ave.
Santa Clara, CA 95051
Phone: 408-296-2072
E-Mail: freekids@aol.com
Web Site: cedarwoodsudbury.org

The Chicago Sudbury School
PO Box 577737
Chicago, IL 60657-7737
Phone: 773-348-4575
E-Mail: info@chicagosudburyschool.org
Web Site: chicagosudburyschool.org

The Circle School
210 Oakleigh Avenue
Harrisburg, PA 17111
Phone: 717-564-6700
E-Mail: info@circleschool.org
Web Site: www.circleschool.org

The Clearwater School
11006 34th Ave NE
Seattle, WA 98125
Phone: 202-306-0060
E-Mail: info@clearwaterschool.com
Web Site: www.clearwaterschool.com

Diablo Valley School
2924 Clayton Road
Concord, CA 94519
Phone: 925-676-2982
E-Mail: dvschool@comcast.net
Web Site: www.dvschool.org
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Evergreen Sudbury School
Rt 1, Box 1264-L
Hallowell, ME 04347
Phone: 207-622-9790
E-Mail: evergreens@adelphia.net
Web Site: www.powerlink.net/evergreen

The Fairfield School
65 Highland Avenue
Wolfville, Nova Scotia B4P 1Z5
Canada
Phone: 902-542-0548
E-Mail: info@fairfieldschool.org
Web Site: www.fairfieldschool.org

Fairhaven School
17900 Queen Anne Road
Upper Marlboro, MD 20774
Phone: 301-249-8060
E-Mail: staff@fairhavenschool.com
Web Site: www.fairhavenschool.com

Full Circle Community School
1901 E. Robinson Street
Orlando, FL 32803
Phone: 407-365-6519
E-Mail: kalidara@aol.com
Web Site: www.fullcirclecommunityschool.org

Greenwood Sudbury School
164 Main Street, Route 67
Hampton, CT 06247
Phone: 860-455-0505
E-Mail: info@greenwood.nu
Web Site: www.greenwood.nu

Highland School
Rt. 83
Box 56
Highland, WV 26346
Phone: 304-869-3250
E-Mail: highland@ruralnet.org
Web Site: www.ruralnet.org/highlandschool

Hudson Valley Sudbury School
84 Zena Road
Kingston, NY 12401
Phone: 845-679-1002
E-Mail: info@hudsonvalleyschool.org
Web Site: www.hudsonvalleyschool.org

Iederwijs Almere
Musicalstraat 2
1323 VN Almere
Netherlands
Phone: +31 (0)36-5469 530
E-Mail: rad@dcss.nl
Web Site: www.dcss.nl

Iederwijs Apeldoorn
Hoofdweg 124
7371 GL Loenen
Netherlands
Phone: 055-050202
E-Mail: henkveneman@netnet.nl
Web Site: www.wonderwijsschool.nl

Iederwijs Aquarius
Eikenlaan 4
7711 CE Nieuwleusen
Netherlands
Phone: +31 529 48 02 47
E-Mail: aquarius@infini.nu

Iederwijs Soest “de Ruimte”
Insingerstraat 39-53
3766 MA Soest
Netherlands
E-Mail: info@iederwijssoest.nl
Web Site: www.iederwijssoest.nl

Iederwijs Schoonhoven
Lopikerweg 52
2871 AW Schoonhoven
Netherlands
E-Mail: info@iederwijs.nl
Web Site: www.iederwijs.nl

Indigo Sudbury Campus
Site 4, Box 35, RR #1
South Edmonton, Alberta, T6H 4N6
Canada
Phone:780-929-6792
E-Mail: indigoinfo@shaw.ca
Web Site: www.indigosudburycampus.com
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Jerusalem Democratic School
POB 8532
Jerusalem, 91084
Isreal
E-Mail: jsudbury@netvision.net.il
Web Site: jdemschool.tripod.com

“Kanaf” Democratic School of
Golan Heights
Kibbutz Kfar Haruv
Golan Heights, 12927
Isreal
Phone: 972-6-676-2096
E-Mail: kanafschool@yahoo.com
Web Site: www.kanaf.org

Longview School
296 Locust Avenue
Cortlandt Manor, NY 10567
Phone: 914-739-2742
E-Mail: mark@longviewschool.org
Web Site: www.longviewschool.org

Mountain Laurel Sudbury School
147 West Main Street
New Britain, CT 06052
Phone: 860-225-9700
E-Mail: info@mountainlaurelsudbury.org
Web Site: www.mountainlaurelsudbury.org

Naestved Fri Skole
Havrebjergej 3, Rislev
4700 Naestved
Denmark
Phone: 55 70 10 54
E-Mail: nfskole@vip.cybercity.dk
Web Site: www.naestved-fri-skole.dk

The New School
PO Box 947
Newark, DE 19715-0947
Phone: 302-456-9838
E-Mail: info@thenewschool.org
Web Site: www.thenewschool.com

Sacramento Valley School
2791 24th Street, Room 9
Sacramento, CA 95818
Phone: 916-452-2203
E-Mail: info@sacval.org
Web Site: www.sacval.org

The Sego Lily School
1533 E. Murray-Holladay Road
Salt Lake City, Utah 84117
Phone: 801-560-9873
E-Mail: jen@segolilyschool.org
Web Site: www.segolilyschool.org

Spring Valley School
2109 Nebraska Avenue
Palm Harbor, FL 34683
Phone: 727-781-1234
E-Mail: springvalleyschool@yahoo.com
Web Site: www.springvalleyschool.com

The Sudbury Valley School
2 Winch Street
Framingham, MA 01701
Phone: 508-877-0674
E-Mail: office@sudval.org
Web Site: www.sudval.org


